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e Role and Results of Motivating Students to Autonomous
Learning in “Environmental English Courses”
SAKURAI, Chikako & OKANO, Megumi
Becoming able to actually use English is the attainment target generally presented as 
a guideline, and it is imperative that more concrete attainment targets—such as in what 
situations and to achieve what purposes should students become able to use English— be 
set by those implementing university English education. Students learning English at uni-
versity vary widely in their interest and curiosity about English as well as their level of 
prociency, which varies according to what they have learned previously, and so it is very 
dicult to formulate English language programs to suit all learners. Up until now, univer-
sities have implemented various English language programs, and of these, ESP (English 
for Specic Purposes) in particular is regarded as “specialized English language educa-
tion” that is “one form of language education that assists learners to be able to eectively 
carry out specic tasks in order to achieve specic goals” (Terauchi, Noguchi, Sasajima, & 
Yamauchi, 2010, p.3). By specifying the purposes of English language study, success is 
being achieved in better specifying the attainment target of becoming able to actually use 
English. Expectations are held for the potential of ESP programs being implemented at 
various universities to link liberal arts courses and specialized courses.
By describing and discussing the eorts being undertaken in “Introduction to En-
vironmental English I and II” classes conducted as part of the Major in Environmen-
tal Studies course oered by the Department of Environmental Science in the Faculty of 
Environmental Science, Musashino University, this paper considers the importance of 
“motivation” in ESP. Based on an examination of the implementation of these classes and 
analysis of class questionnaires, the paper argues that students learning English related to 
areas in which they themselves are interested contributes greatly to the “motivation” of 
students and is useful in promoting autonomous learning in English language education.
Background of this Study
e Action Plan to Cultivate “Japanese with English Abilities” announced by the
Ministry of Education, Culture, Sports, Science and Technology (MEXT) in March 2003 
identies “cultivating human resources capable of using English in the work place aer 
graduation” as an attainment target. However, despite the rising social demand for human 
resources procient in English, it cannot be said there has been sucient discussion of 
what specically can be achieved by using English, and on the front lines of university 
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English language education, the situation of searching for curricula for implementing 
education for “English that can be used” continues. e factor making construction of 
curricula dicult is the fact that there has been no concrete visualization of discourse 
communities in which communication using English would take place. Amidst this, ESP—
which is being heralded as one direction for university English education—enables easy 
specication of discourse communities in which students will use English in the future, and 
high expectations are held for ESP as an educational method that can foster human resources 
“capable of using English”. With regard to the necessity of ESP, a report issued by the Min-
istry of Education, Culture, Sports, Science and Technology (MEXT) in December 2010 
entitled “Gakushikatei Kyouiku no Kouchiku ni Mukete (Towards the Construction of 
Bachelor Degree Program Education)”, indicates a focus on fostering English language 
communication skills that keeps in mind association with specialized education, and 
universities have been establishing ESP courses within their English education programs. 
at is to say, because in ESP there is a clear, specic image of the kind of situations 
in which English is to be used, it is easy to set the positioning of attainment targets. Espe-
cially in English language education in university liberal arts courses, it is dicult to set 
targets for why English is being learned, and so great expectations are held for ESP, which 
can also be called a form of “specialized English education”. Furthermore, due to the di-
versication of students entering university in recent years, there is now the situation of 
students learning English at university who have a complex about English because they 
are not especially procient or whose English language skills overall are insucient. 
erefore, setting more concrete targets and formulating measures for achieving these 
targets are thought to be necessary.
is research undertook a case study of Musashino Universityʼs Environmental En-
glish Program. First of all, the paper explains the objectives of this program and then in 
addition presents and examines with regard to class implementation the curriculum con-
tent as well as the results of a class evaluation survey of students. e paper then discusses 
the importance of “motivation” in English language education and points that ESP pro-
grams can contribute to English language education based on classroom activities.
Overview
Aiming to resolve environmental problems—which are international issues that tran-
scend national borders—the Major in Environmental Studies course oered by the De-
partment of Environmental Science in the Faculty of Environmental Science, Musashino 
University, has since 2010 been implementing the curriculum shown in Figure 1 with the 
aim of fostering human resources with the ability to negotiate in and/or use English prac-
tically as an international language.
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Figure 1. e Environmental English Curriculum of the Major in Environmental 
Studies course, Department of Environmental Science, Faculty of Envi-
ronmental Science, Musashino University
Figure 1. Class ow chart following the concept of “Environmental English”.  
e Major in Environmental Studies course, Department of Environmental Science, 
Faculty of Environmental Science, Musashino University has two core programs: “Envi-
ronmental Management” and “Environmental Education”. e course aims to foster hu-
man resources with the conceptual ability to generate environment management systems 
for realizing a sustainable society as well as human resources with the ability to impart 
environmental education to many members of the public. Not restricted to lectures, tu-
torials, and other campus-centered learning locations, the course is characterized by its 
provision of a rich diversity of learning locations o-campus experiences such as environ-
mental projects, internships, and autonomous learning activities that are at the same time 
linked to businesses, local government bodies, and the public. Something that supports 
actions aimed at creating a healthy and sustainable society that are implemented compre-
hensively based on good judgment, accommodating conicting interests has a multi-eyed 
perspective rather than a one-eyed perspective. at is to say, it is important to tackle 
environmental issues from a global perspective, but to be able to do this, it is necessary to 
cultivate English language skills that enable understanding of environmental issues and 
communication within dierent cultures.
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Musashino Universityʼs environmental English eorts are characterized by the three 
unique points described below. 
e rst point is that English is studied as an academic subject from 1st Year to 4th 
Year using a buildup approach. at is to say, by making 1st Year “Introduction to Envi-
ronmental English” a compulsory subject for the Major in Environmental Studies course, 
students are given the opportunity to realize the importance of learning English as an 
international lingua franca. Students with a further interest in the English language are 
provided with opportunities to learn English rooted in more specialized elds as the stu-
dents progress from year to year. 
e second point is that instructors have been allocated to enable coordination and 
cooperation between English language instructors and specialized teachers. ESP pro-
grams are not fully achieved only by English language instructors or by disciplinary 
specialists. At Musashino University, a collaborative eort has been made since the ESP 
program started (Sakurai, 2010). Specically, allocating English language teachers to the 
compulsory 1st Year subject “Introduction to Environmental English” ensures that the 
four core language skills are studied, acting as a bridge to the specialist eld of environ-
mental studies. Class content comprises basic subjects that focus on students reading and 
listening to English texts on environment-related issues and comprehending their con-
tent. In contrast, allocating both specialist instructors and English language instructors to 
the elective subject “Environmental English” in 2nd Year and above is intended to provide 
educational opportunities enabling students to respond to environmental issues, which 
are global issues, using English. Class content is based on the perspective of nurturing 
human resources with the ability to better respond to environmental issues and aims to 
enable students to think deeply about environment-related issues, formulate their own 
original opinions, and present these opinions in academic papers or debates. Further-
more, a system has been established to enable instructors assigned to “Introduction to En-
vironmental English” and those assigned to “Environmental English” classes to exchange 
information regarding not only the objectives and outlines of their respective subjects but 
also teaching materials, teaching methods, and evaluation methods. 
e third point is that classes for 1st Year “Introduction to Environmental English” 
and 2nd Year “Environmental English I & II” are small and divided according to English 
language prociency. Details will be provided later, but suce to say here that even for the 
same subject in the same academic year, studentsʼ prociency in the English language 
varies widely: while there are students who were able to absorb the learning content, there 
are also students whose basic English language skills are inadequate. By allocating stu-
dents to small-sized classes based on their English prociency, it is possible to teach class-
es at an appropriate level for each class, even when classes share the same textbooks. at 
is to say, class teaching is tailored to the needs of class members.
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General Method
is section focuses on the ESP Implementation on the 1st Year class, “Introduction 
to Environmental English I&II”. An outline and explanation of the subject will be provided; 
actual eorts described; analysis of class evaluations performed; and the initial year of the 
ESP program discussed.
Curriculum Content
As discussed in Sakurai and Okano (2011), the attainment target that has been set for 
the 1st year compulsory class “Introduction to Environmental English” is “studying envi-
ronmental studies technically through close contact with English texts, such as specialist 
literature related to the environmental eld, and being able to understand representative 
environmental topics in English”. e class outline is “Studying to be able to understand 
how topics related to the environmental eld are expressed in English by reading and lis-
tening to English texts related to various topics in the environmental eld, as well as be 
able to discuss, write, and otherwise communicate oneʼs own opinions on such topics in 
English.” e textbooks used are You, Me and the World (Peaty, 2010) and Going Green for 
the Environment (Lander, 2012).
As shown in the preceding section, in “Introduction to Environmental English I&II”, 
classes are divided according to studentsʼ English language prociency, enabling clearer 
student attainment targets to be set. e advantage of formation of the classes according to 
studentsʼ English language prociency has also been clearly shown in previous studies, and 
this formation was also adopted early on for English language education within liberal arts 
courses at Musashino University (Furuya, 2005). In classes comprising students with dif-
ferent language prociency levels, instructors must teach to the average level of the class, 
and previous research has proved that this is disadvantageous for students. It has also been 
commented that in classes divided according to language prociency, “the academic skills 
of high-level students are further improved, while students with inadequate basic skills are 
able to experience a sense of achievement through the setting of lower hurdles”. 
With regard to the division of “Introduction to Environmental English” classes ac-
cording to studentsʼ English language prociency, classes were divided according to the 
results of the placement tests conducted in liberal arts classes at the time of studentsʼ 
enrollment. Each class has approximately 20 students. All class instructors are teachers 
specializing in English language education or related elds.
Lessons in each class are conducted based on a textbook common to all classes, Going 
Green for the Environment, with activities tailored to the level of each individual class. In 
higher-level classes, opportunities are provided for students to expansively discuss and 
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make presentations about environmental topics presented in the textbook, with more spe-
cic case examples introduced. By contrast, in lower-level classes detailed commentaries 
are provided on textbook listening parts and reading parts, and in order to facilitate stu-
dentsʼ understanding, vocabulary lists for familiarizing students with vocabulary related 
to environmental issues presented in the textbook as well as grammar are distributed and 
mini-tests conducted. Furthermore, in all classes, there was awareness that the subject was 
an introductory subject for learning about specialized elds in English, and video teaching 
materials on the latest environmental issues as well as English language teaching materials 
on current aairs were also presented in addition to the textbook. 
Results and Data Analysis
e results of the class questionnaire completed by “Introduction to Environmental 
English” students were discussed in detail by Sakurai and Okano (2011), but here we would 
also like to briey mention the trends that were identied.  e results are illustrated in 
Table 1, Appendix B. At around the conclusion of the “Introduction to Environmental 
English” course, which was the subject oered in the rst semester of 2010 Academic Year, 
an anonymous questionnaire was completed by all students. e number of valid respons-
es was 72. Content of the questionnaire was as shown in Appendix.
First of all, analysis of tabulation results provided the following information. Ques-
tions were divided broadly into seven items. Of these, this paper will examine three items: 
“I. Evaluations of Classes”, “II. Your Own Attitude and Eorts Regarding is Class”, and 
“VI. Please Indicate Your Overall Evaluation (Degree of Satisfaction) Regarding is Class”. 
e reason for focusing on these three items is that they related more directly to the class 
than did other items, which asked about English language study history and other matters.
Looking at questions under “I. Evaluations of Classes”, for Question 1—“e objective 
stated in the syllabus of ʻlearning environmental studies technically from an internation-
al perspective and becoming able to understand representative environmental topics in 
English by becoming familiar with English used in specialized literature related to the 
environmental eldʼ is being adhered to”—virtually all of the students responded with 
“Agree” or “Slightly agree” (mean value: 4.1). Furthermore, for Question 2—“Class content 
was easy to understand”— virtually all of the students responded with “Agree” or “Slightly 
agree” (mean value: 4.3). From these results it can be said that the target setting of learning 
English concerning topics related to specialized education is relatively easy for students 
to understand and that to a certain extent it was possible for them to achieve this objec-
tive. For Question 4—“e textbook used was appropriate”—there were also students who 
responded with “Cannot say either way” or “Slightly disagree”, resulting in a mean value 
of 3.8. Regarding the reason for these responses, there were students who voiced a desire 
for more objectivity as indicated by written comments in the questionnaire responses 
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remarking that “[e author] wrote his/her personal opinion regarding environmental 
issues”, and attention needs to be paid to this fact. For Question 6—“e number of stu-
dents in the class was appropriate”—the mean value was 4.6, with no signicant dier-
ences amongst classes. is result supports the general assertion that small class sizes are 
important in language education. In English language education, for classes that focus 
especially on communicative aspects, such as speaking, and classes that require close ex-
change between the instructor and students, such as writing, it is regarded as important 
that class size remains small. Likewise, in content-based classes such as “Introduction to 
Environmental English”, there are many opportunities for students to exchange opinions 
and write about content they have learned in English, and so setting class size at approxi-
mately 25 students or less is thought to have been highly eective.
Looking at questions for “II. Your Own Attitude and Eorts Regarding is Class”, 
perhaps because “Introduction to Environmental English” is a compulsory subject, con-
sistently high evaluations were observed for both Question 1—“I attended this class regu-
larly”—(mean value: 4.6) and Question 2—“I undertook tasks and tests seriously”—(mean 
value: 4.1). However, for Questions 3—“I make eorts to understand the class through au-
tonomous preparation, revision, and questions, etc.”—( mean value: 3.3), approximately 
half the students responded with “Agree” or “Slightly agree”, while the remaining students 
responded with “Cannot say either way”, “Slightly disagree”, or “Disagree”. With regard 
to this point, consideration should be given as a topic for the future to how to maintain 
continuity of classroom study content outside the classroom. In the written comments 
section of the questionnaire, while some students voiced the opinion that “Group work 
was especially good; in group work where representatives made a presentation at the end, 
it was wonderful that members debated about the topic”, other students voiced the opin-
ion that “Group work should not end in just the classroom; it should continue outside 
the classroom”. us it is regarded that curricular that encourage more activities outside 
the classroom need to be formulated in future. Next, Question 4—“I acquired English 
language skills through this class”—and Question 6—“rough this class I became inter-
ested in studying English”—asked students about their achievements and future interest 
in English language study. As the mean value of 3.5 indicates, these issues clearly call 
for a discussion of the extent to which Environmental English—English language edu-
cation based on a ESP perspective—is useful in improving studentsʼ actual English lan-
guage skills. With regard to Questions 4 and 6, the mean values of responses by students 
in high-prociency-level classes such as Class A were 4.0 and 4.1, respectively. us, it 
can be regarded that these students were able to improve their English language skills 
through classes focused on environmental topics. However, the results indicate that stu-
dents in low-prociency-level classes did not feel that their English language skills had 
improved. In contrast, with regard to Question 7—“My understanding of environmental 
54
issues deepened through this class”—and Question 9—“rough this class I became inter-
ested in environmental issues”—as the mean value of 4.0 indicates, it is clear that studying 
an introduction to a specialized eld using English as a medium leaves students with a 
favorable impression. is trend can be said to apply to classes of all levels of prociency 
and can be regarded as an advantage of introducing an ESP perspective into university 
English language education.
For the third and nal item, “VI. Please Indicate Your Overall Evaluation (Degree 
of Satisfaction) Regarding is Class”, the overall mean value was 3.9, but looking at the 
results for each classes according to studentsʼ English language prociency, for Class A 
(high prociency) the mean value was expected to be comparatively high, and so it is 
noteworthy that the mean value for Class D (low prociency) was the same as that for 
Class A (4.2). In Class D, despite the fact students made many negative comments in the 
pre-course questionnaire such as “I dislike English” and “I am poor at English”, aer the 
course had concluded their overall class evaluations were high. is can be regarded as 
the result of students who had previously felt they were poor at English coming to view 
English language education focused on learning content—learning about topics in the 
specialized eld of environmental studies— in a positive light. ese results can be re-
garded as showing that, for students entering university intending to study in a specialist 
eld, English language education such as “Introduction to Environmental English” that 
focuses on the topic being studied evokes their interest and is eective in motivating them 
to study. In response to criticism of ESP that questions whether students can successfully 
learn specialized English “when they have not mastered basic vocabulary and grammar”, 
Terauchi et al. (2010) asserts that ESP invites studentsʼ interest, providing motivation to 
learn the basics. e results of this questionnaire are thought to clearly show that learning 
specialized English motivates students.
Although providing motivation in English language learning will be discussed in de-
tail in the next section, English language education in ESP programs focusing on topics 
being studied can show both high-prociency and low-prociency students the meaning-
fulness of studying English at university. at is to say, for high-prociency students who 
have a certain level of basic English language skills, such programs provide an opportunity 
to transform the English they learned in high school and earlier into English as a method 
of communication that can actually be used. For low-prociency students, such programs 
can be regarded as making it possible for students to feel motivated to study English by 
repositioning the English in which they were strongly aware of the inadequacy of their 
skills as English for understanding a specialized eld. 
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Discussion
In order to increase the eectiveness of education, each individual student must have 
the desire to learn—in other words, they must have the motivation to “want to learn”. To 
encourage this incentive to learn by students is an important responsibility of instructors. 
Motivation is an important issue in all subjects, and various researches have also been con-
ducted on motivation in foreign language education. In one representative study, Gardner 
and Lambert hypothesized that motivation can be divided into two categories: “instrumental 
orientation”, where learning the foreign language is advantageous for work or employment; 
and “integrative orientation”, where the learner desires exchange with a foreign society 
(Gardner & Lambert, 1972). In addition, Dornyei (2005) raised the point that, due to the 
lengthy period of time required to study a foreign language, motivation is regarded as be-
ing dynamic, with dierent motivation methods required as time progresses. 
In the case of English language education in university liberal arts courses in Japan, 
too, it is necessary to consider the two aspects mentioned above—that is, analyze the kinds 
of orientation on which motivation is based, and examine what kinds of specic motiva-
tion are needed over the passage of time. For ESP programs in particular, because the 
English learned is for the purpose of understanding a specialized eld and therefore in-
cludes much background that captures studentsʼ interest and attention, it is essential to 
discuss how it is actually possible to utilize this background in motivating students to 
“learn” in light of these two aspects.
With regard to the rst aspect—motivational orientation—many previous research 
papers indicate that “instrumental orientation” for achieving a practical goal, which is ex-
trinsic motivation, alone is insucient, and that it is important to nurture within students 
“integrative orientation” where they want to use English to communicate and understand 
the world—that is, intrinsic motivation. For this reason, it is becoming important for in-
structors to use teaching methods that only teach English as a tool (skill-based approach) 
but also teach about something using English as the medium (content-based approach) 
as discussed in Boyle (2006). ESP programs are based purely and simply on this con-
tent-based approach. Aer establishing the genre of what is to be taught, such programs 
are implemented by going back again and again to the question of what skills are neces-
sary for enabling students to become able to use English in this genre. Once the genre 
has been established, courses are constructed based rst of all on what studentsʼ hope to 
achieve through English comes rst and then the skills necessary for achieving these ob-
jectives. Consequently, high expectations are held for ESP as an approach that combines 
English language education focused on skills and English language education focused on 
content. With regard to Musashino Universityʼs Environmental English activities, as men-
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tioned above, considering the aspect of acquiring English language skills, the means value 
for Question 4 of Section II on the class evaluation questionnaire—“I acquired English 
language skills through this class”— was 3.5, but in contrast, the mean value for Ques-
tion 7—“My understanding of environmental issues deepened through this class”—was 
4.0. ese results show that, in order for students to experience an improvement in their 
English language skills in English language education based on the ESP perspective of 
environmental English, a longer period of study is suggested, and furthermore, that set-
ting specic goals for attaining skills for students with low English-language prociency 
in particular is regarded as important. ese concepts will provide guidelines for issues 
in the future.
e second aspect—the importance of motivation over a lengthy period of time—
means that the desire to learn must be maintained over a lengthy period of time, required 
dierent motivational methods as time passes. Rather than simply making the goal of 
study to “become able to use English and improve my English skills”, setting the positive 
feelings of “I want to be able to communicate using English; I want to interact with other 
people” as the study objective enables students to envision extremely specic images, such 
as with whom they wish to communicate and what they wish to discuss, making it possi-
ble for them to engage with English on a continuous and proactive basis. As Dornyei 
(2005) points out, in order for students to maintain motivation stably over a lengthy peri-
od of time, several dierent motivations along the time axis are necessary. When this is 
viewed broadly as three stages, the rst stage is “choice motivation”, the pre-actional stage 
where motivation is generated; the second stage is “executive motivation”, the stage of 
action in the actual classroom where the generated motivation is proactively continued 
and maintained; and the third and nal stage is “motivational retrospection”, the post-ac-
tional stage where students retrospectively evaluate the learning process. Although these 
stages form a continual process, dierent approaches are needed for each stage. Especially 
within the EFL environment in Japan, where students are able to live everyday communi-
cating with only their native language and without any social or cultural inconvenience, 
in many cases it is generally dicult to maintain a high desire to learn a foreign language, 
which demands lengthy study. In university liberal arts courses, too, unless instructors 
actively approach students from the “choice motivation” stage, constantly providing “ex-
ecutive motivation”, and achieve motivational retrospection in society, it is dicult to 
accomplish the anticipated results.
Of the three stages presented by Dornyei (2005), the stage in which instructors and 
students actually share the most time together is the “executive motivation” stage. While 
spending a long time in the classroom environment, for instructors what is important is 
how to best create a situation that enables students to maintain and increase their motiva-
tion, and it can be said to be imperative that instructors fully utilize strategies that are 
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“those motivational inuences that are consciously exerted to achieve some systematic 
and enduring positive eect”.
Of the tasks performed in “Introduction to Environmental English”, those that can be 
thought to have eectively inuenced “executive motivation” were presentation tasks in 
Class A and writing tasks in Class B. ese were the classes with the two highest English 
language prociency levels. e content of these tasks is described in detail in Sakurai, 
Okano, Takeuchi and Toya (2012), but briey, the Class A presentation tasks involved the 
students selecting topics familiar to them from those presented in the textbook—such as 
plans for increasing the universityʼs energy consumption self-suciency ratio or plans for 
eco tours—and making group presentations of about 10 minutes in length; the Class B 
writing tasks involved researching topics in which the students had a high interest, such 
as the current status of endangered species and remedial actions taken so far, using the 
Internet and other resources and then writing a text in English calling for remedial action. 
e program was constructed so that in both classes, whether in the form of discussions 
or writing letters, a basic environment was created for considering environmental issues; 
in order to maintain this environment students were required to perform joint tasks such 
as group presentations and peer readings, and as the nal stage, students reviewed what it 
was that they themselves had learned from the task through presentation and essay eval-
uations. As illustrated in Erikawa (2012), such joint task in the classroom can be served as 
one of the major motivations to learn English. It can be said that these activities were de-
vised with awareness of the following eight strategies for “maintaining and protecting 
motivation” discussed by Dornyei (2005): “Making learning stimulating and enjoyable”; 
“Presenting tasks in a motivating way”; “Setting specic learner goals”; “Protecting the 
learners self-esteem and increasing their self-condence”; “Allowing learners to maintain 
a positive social image”; “Creating learner autonomy”; “Promoting self-motivating strate-
gies”; and “Promoting cooperation among the learners” (Dornyei, 2005, p.32).
Summary
Within university English language education, ESP is drawing attention because ac-
quiring English language skills as practical skills in studentsʼ elds of specialization is 
thought to lead to students becoming able to actually use English aer graduation. How-
ever, there is also criticism of ESP that claims that it is extremely supercial, with students 
simply attempting to read topics in their specialized eld in English. 
By introducing the case example of the Environmental English Curriculum being im-
plemented by the Major in Environmental Studies course, Department of Environmental 
Science, Faculty of Environmental Science, Musashino University, this paper argued that 
ESP programs are useful in motivating studentsʼ desire to learn. In particular, activities 
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involving communication skills such as presentations and essay-writing conducted in 
classes with high English language prociency can be regarded as providing a foundation 
for nurturing persistent and autonomous learners. However, the results of the class ques-
tionnaires made it clear that for classes with a low level of English language prociency 
especially, although learning a specialized subject in English may lead to the fostering 
of studentsʼ interest in the specialized subject, it is dicult for such classes to lead to the 
fostering of studentsʼ interest in English language study. 
Expectations are held for ESP programs to formulate curricula that foster autonomous 
students who are capable of pursuing study using English—even outside the classroom—
in specic elds in which they have an interest. What kinds of curricula are eective in 
achieving this? As a rst step in answering this question, this paper introduced a case 
example from Musashino University and argued that the key to achieving this objective is 
“motivation” over a lengthy time-span. In the future, the authors intend to explore in Mu-
sashino Universityʼs “Introduction to Environmental English I and II” courses how to con-
struct curricula that enable students with a diverse range of English language prociency 
to optimally improve their English language skills based on their interest in specialized 
education. Furuya and Sakurai (2013) suggest that university English language education 
should aim to lead to the nurturing of positive attitudes in students—wanting to under-
stand other people whose native language is English or use English as the international 
lingua franca and wanting to express their own opinions in English—rather that stopping 
at simply the acquisition of language skills. Within university English education, it is this 
positive attitude that will become studentsʼ most important quality as humans e authors 
believe that this attitude leads students to resolve problems in communicating with people 
from diverse background.
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Appendix A
FY2010 Introduction to Environmental English I Class Evaluation
Please circle your class level.
A　　　B　　　C　　　D
Scaling for I and II:
5. Agree     4. Slightly agree     3. Cannot say either way     2. Slightly disagree     1. Disagree
Scaling for VI:
5. Satised     4. Slightly satised     3. Cannot say either way     2．Slightly dissatised  
1．Dissatised
  I.   Evaluations of Classes
Q1. e objective stated in the syllabus of “learning environmental studies technically 
from an international perspective and becoming able to understand representative 
environmental topics in English by becoming familiar with English used in special-
ized literature related to the environmental eld” is being adhered to.
Q2. Class content was easy to understand.
Q3. (Please answer if you answered “Disagree” or “Slightly disagree” for Q2.) What aspects 
did you nd dicult to understand? Please write the reason(s) for your response.
Q4. e textbook used was appropriate.
Q5. (Please answer if you answered “Disagree” or “Slightly disagree” for Q4.) What aspects 
did you nd inappropriate? Please write the reason(s) for your response.
Q6. e number of students in the class was appropriate.
Q7. (Please answer if you answered “Disagree” or “Slightly disagree” for Q6.) What num-
ber of students per class do you feel would be appropriate? (Classes currently have 
22­23 students).
II.   Your Own Attitude and Eorts Regarding is Class
Q1. I attended this class regularly.
Q2. I undertook tasks and tests seriously.
61
武蔵野大学教養教育リサーチセンター 紀要　e Basis Vol.5（2015.3）
Q3. I make eorts to understand the class through autonomous preparation, revision, and 
questions, etc.
Q4. I acquired English language skills through this class.
Q5. (Please answer if you answered “Agree” or “Slightly agree” for Q4.) In what areas do 
you feel you acquired English language skills? (Multiple answers allowed.)
 Reading skills     Writing skills     Speaking skills     Listening skills
 Other: (       )
Q6. rough this class I became interested in studying English.
Q7. My understanding of environmental issues deepened through this class.
Q8. (Please answer if you answered “Agree” or “Slightly agree” for Q7.) For which issues in 
particular do you feel your understanding deepened?
Q9. rough this class I became interested in environmental issues.
III.  e elective subject “Environmental English I and II” is available to students in Year 2 
or above. Do you intend to take this subject in your 2nd year or beyond?
I denitely want to take the subject.
I would like to take the subject if the class times do not clash with other subjects I 
wish to take.
I do not intend to take this subject.
IV.  (Please answer only if you are taking English as a foreign language.) How does the 
Introduction to Environmental English course compare with the Musashino BASIS 
English (TOEI and Speaking) course? Please write your comments below.
 V.   (Please answer if you are taking a language other than English as a foreign language.)
Q1. What foreign language are you taking?
Q2. Why did you decide to take that foreign language? (If there are multiple reasons, 
please write them all below.)
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Q3. How do you feel about taking Introduction to Environmental English as a compulso-
ry subject while taking a language other than English as a foreign language?
VI. Please Indicate Your Overall Evaluation (Degree of Satisfaction) Regarding is Class
VII. Please write any comments you may have about any other aspects of the class you have 
noticed or wish to comment on. 
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Appendix B
 Table 1
 Questionnaire Results (Aggregate for all classes), Number of valid responses: 72
No. Question 5 4 3 2 1 Average
I 1
e objective stated in the syllabus of 
“learning environmental studies techni-
cally from an international perspective 
and becoming able to understand repre-
sentative environmental topics in English 
by becoming familiar with English used 
in specialized literature related to the en-
vironmental eld” is being adhered to.
23 39 8 1 1 4.1
2 Class content was easy to understand. 33 22 9 3 0 4.3
4 e textbook used was appropriate. 15 33 21 3 0 3.8
6 e number of students in the class was appropriate. 46 23 2 1 0 4.6
II 1 I attended this class regularly. 48 18 4 2 0 4.6
2 I undertook tasks and tests seriously. 28 30 8 6 0 4.1
3
I make eorts to understand the class 
through autonomous preparation, revi-
sion, and questions, etc.
6 28 24 9 5 3.3
4 I acquired English language skills through this class. 6 35 23 5 3 3.5
6 rough this class I became interested in English. 10 28 24 6 4 3.5
7 My understanding of environmental is-sues deepened through this class. 18 34 19 1 0 4.0
9 rough this class I became interested in environmental issues. 19 40 10 1 2 4.0
VI
Please Indicate Your Overall Evaluation 
(Degree of Satisfaction) regarding this 
class.
19 28 22 3 0 3.9
